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At Greenwood School, we surround the children with beautiful images, colors and living objects. This environment includes the ‘living landscape’ created daily by our children at work and at play on our campus. Greenwood’s dress code is intended to free the learning environment from clothing that is visually distracting, disrespectful or unsafe. Please contact your Class Teacher if you have any questions about specific articles of clothing or jewelry.
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The YES List
Clothing
Clothing must be simple, colorful, free-fitting, commercial-free and weather appropriate.

Shorts and skirts must be down to the ends of the middle finger when the arm is extended down one’s side.


Tank top straps must have a 1.5” minimum width.

Shoes
Shoes must be safe, well-treaded, sturdy, flexible and firmly attached to the foot.

Grooming
Grooming should be neat and clean.

Modest, light colored nail polish is acceptable only in 6-8th grades.

Jewelry
Watches with analog faces and ear piercing only is allowed.

Small hoop or stud earrings are allowed.

Eighth Grade Exceptions 
(with class teacher consent)
Eighth grade is allowed slight eyeliner, top only, and light eye shadow.

Small necklaces and bracelets are allowed.

The NO List
Clothing
No spaghetti straps
No exposed midriffs when arms are fully extended over the head
No camouflage-style clothing
No raggedy, torn, un-hemmed or written on clothing
No writing in a font larger than a dime 
No cartoonish images or media imagery
No low-cut shirts
No hats inside a building
No visible underwear
No revealing or see through items
No sagging pants or skirts

Shoes
No heels or platforms
No slick soles
No crocs, thongs or flip -flops

Grooming
No make-up, body art, tattoos or glitter
No nail polish or perfume
No sunglasses indoors
No hair feathers, decorations or extreme hairstyles or colors

Jewelry
No earrings hanging longer than 1” from the earlobe.
No wristwatches until time is taught in your child’s class; no wristwatches with alarm or calculator functions.
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Student Support and Social Emotional Awareness Program

Greenwood School is committed to promoting a social environment in which working, playing, and learning take place in ways that foster inclusiveness and recognize mutual humanity, even while addressing conflict.   Our Social Emotional Awareness program includes a process of intervention and support for issues of teasing and bullying, based on a ‘justice without blame’ premise. We encourage students to trust that problems can be genuinely resolved, and that it also requires personal and social accountability.  Naturally, interventions and support will vary depending on the concern and the age or grade level of the children involved. This process is meant to support and maintain a healthy and safe environment for children and adults.  

By asking students to tell their stories to each other and expecting them to be willing to hear what others have to say, we are asking them to be interested in one another so that true understanding and tolerance can be born out of conflict.  This is not the easy path to follow.  Acknowledging our missteps, finding ways to improve the situation and make amends, and living up to the agreed-upon resolution is asking for much more than reasonable punishment ever could.

Social Emotional Learning at Greenwood School

Educational researchers now recognize that social and emotional learning is a prerequisite for academic success.  Our pedagogy supports the social health of the student body with both implicit and explicit messages. 

Implicit teaching is achieved through stories, art exercises, and games that teachers bring into the classroom as a regular part of the school day. For example, a story about the trials of noble leaders might be used to teach perseverance in the face of adversity. The making of star figures and other cooperative movement exercises in movement or eurythmy class bring an awareness of the importance of each individual to the success of the whole.  

Explicit teaching is also an important part of the spectrum.  By directly addressing situations that arise, students learn that they can take an active role in making things better in their lives and community.  Through both implicit and explicit approaches, our students come to recognize and appreciate each other’s strengths and weaknesses.  This fosters social inclusiveness and an appreciation of diversity.
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Student Services Team
 
Class Teacher, Dean, School Director,
 Learning Support Specialist
)


What are the Explicit Interventions?


What are the Explicit Interventions?

Our Social Emotional Awareness Program uses a clear, conscious process, as needed, to prevent and compassionately resolve exclusionary behaviors (e.g. gossiping, teasing, bullying) that may arise from time to time among individual students or groups of students. 





The Peace Table
 
When a conflict arises, children are directed to sit down at the peace table to work it out.  The setup is simply two chairs and a small table.  A facilitator helps to establish the process of conflict resolution in the beginning then allows the children to take up the process themselves. 
 
Step one,
The first child to speak puts their hand on the table, signifying that it is their turn to speak.  They place their other hand over their heart signifying that they are speaking from their heart. 

Step two,
The first child tells the other what has made them upset.  When finished, the child places their hand in their lap and allows the other child to respond.
 
Step three,
The other child responds.  Placing their hands in the same manner as the first.
 
They may need to go back and forth a bit in this manner to express what has happened from each perspective. At this point the facilitator may need to step forward to help them address each grievance in turn before moving on to the next.  Thus, untangling the conflict.
 
Once each child has expressed their frustration, they each must make amends for their part. First, by coming up with a solution and then making amends for their actions by asking “What can I do to make things better?” or “What can I do to make you feel better?”
 
I.e.  “Instead of hitting me, just ask me if you can play.” The facilitator may help by prompting the other child to express their agreement and their conditions for resolution.  “I will not hit you again.”  “If I ask you will you listen to me?”
 
This process gives children the opportunity to express themselves in a safe, non-blaming format (non-blaming in the sense that no one is going to get into trouble, one child will not necessarily be right and one wrong). In this way they begin to take responsibility for their own actions as well as responsibility for their own resolutions.

No Blame Meeting

If the behavior continues a No Blame Meeting is scheduled. The students involved meet together with the hope of reaching an understanding, resolution and agreement on how to move forward. If it is determined that resolution has not been accomplished, consequences or disciplinary action may be applied as appropriate. 



Why Create a “Truth-Telling Culture”?

Bullying is an “underground” issue.  In order to be able to resolve the problem, those involved need to feel free to tell the truth.  Truth-telling is different from tattle-taling.  Tattle-taling gets someone into trouble; truth-telling gets someone out of trouble and gets to the heart of the issue.  Creating a telling culture can only be done if the person displaying bullying behavior is confronted and reintegrated, not if he/she is punished and blamed.

By not blaming… 
•	The student who is bullying does not gain status among his/her peers
•	The student who is bullying does not receive positive attention for his/her deeds
•	The student who is targeted is not put under pressure
•	Peers and the student who is being targeted feel free to “tell” about the incident
•	Our community encourages and exemplifies how a positive, caring, and inclusive approach can be effective.

You know it is time to get help when…
•	You have asked someone to stop and they haven’t
•	You are starting to feel humiliated or bad about yourself
•	It is bothering you a lot and/or it’s all you can think about
•	You don’t want to come to school
•	Your self-esteem is suffering
•	You feel like you can’t tell anyone
•	You feel like you don’t have any friends.

You should talk to and get help from…
•	A parent/guardian or a parent of a friend
•	Any teacher or adult in the school
•	Friends and/or classmates

How can I help myself?
•	Ask myself if I feel I can get help when I need it.
•	Ask myself if I feel able to handle conflicts.

Social and communication skills you can practice:
•	Apologize sincerely when you hurt someone.
•	Listen and respond when spoken to.
•	Always tell the truth.
•	Always be polite.
•	Be aware of your tone of voice and use of put-downs.
•	Be aware of your body language and gestures.
•	Be aware of respecting other people’s space.
•	Give compliments sincerely.



Seventh and Eighth Grade Student Participation

Seventh and eighth grade students participate by serving as peer leaders. Since students benefit from the opportunity to work things out themselves, involving the 7th and 8th graders allows them to feel they are actively participating in the process of resolution.  Children also appreciate learning from the older students they look up to.  The 7th and 8th graders are being asked to lead by example and take an active role in contributing to the healthy social life of the school and community.
 
In preparation for this work, the 7th and 8th grade volunteers participate in an orientation to learn tools and techniques and to sharpen the skills they will need.  When they are ready to begin, some of the interactions they will have with the students in the lower grades are:

•	Visiting the classes to speak about and define teasing and bullying.  They may speak to the whole class or small groups of students.
•	Being playground helpers during recess to get to know the younger students, to observe and begin to notice where their help is needed, to help individuals or groups of student who need help working out a problem, or to help in a game to keep it flowing.
•	Being a Buddy to a new or vulnerable student.  
•	Helping in a no-blame meeting.
•	Helping to promote good will, respect and courtesy; helping the younger students recognize and refrain from using put-downs.

The seventh and eighth grade students are vital to the Social Emotional Awareness process.  By taking an active role and showing understanding toward a vulnerable student or a difficult situation, they help to open up the possibility of positive change.  
They understand because they have been there before.  They can share their own stories and offer suggestions of things that have helped and also acknowledge the things that didn’t work.  They can share how they made things right and were accountable for their actions.  It opens dialogue and brings warmth, which allows for taking an honest look at what happened, accepting responsibility, and moving toward forgiveness.  We are looking for change, not for blame.  
 
Parent Involvement

Children’s habits of politeness and courtesy, empathy, and impulse control are all first formed in the home.   Parents are supportive partners in any social inclusion program in the school environment.  Social and emotional intelligences are continuously developed in the home. 




In studies carried out by Rigby & Slee (Journal of Social Psychology, 133, 1993: 33-42), it was found that children who bully were significantly lacking in perspective-taking, empathy, and impulse control.  These children were unable to take into account other people’s points of view, put themselves in the other person’s shoes, and refrain from reacting quickly.  If these three emotional qualities are lacking, it may create problems with imagination, and children may have difficulties seeing creative solutions.  If these foundational emotional qualities are deeply cultivated, then a situation of social difficulty stands a very good chance of being resolved before it escalates.  Parents can support the social inclusion program in school by helping their children strengthen these important qualities. 


Greenwood School has established a Social Emotional Awareness Parent Group that serves as a pro-active support for integrating students and their families into the social fabric of the school. Each class has a member of this parent group whose responsibilities are:
•	To check in on new families and ensure they have support
•	To coordinate with the Class Parent any Social Emotional Awareness program activities.

Child Study

A Child Study is a tool for observation and study of an individual student by the Faculty 
as a whole or by a divisional group of the Faculty, in conjunction with the Student Services Team. The intention of such a study is to deepen the understanding of a particular student and his or her specific needs, whether they be physical, social, academic or a combination of needs.

Learning Support

In keeping with our general goal of addressing learning challenges in the context of our school, the Learning Support Specialist helps develop Individual Learning Plans for students with learning differences. Developing the learning plans is a collaborative process in which the child’s class teacher and parents meet together with the Learning Support Specialist (and sometimes the School Director, Dean of Education, the child’s educational therapist and/or educational psychologist) to develop a plan of classroom accommodations, educational remediation pull-out sessions within the school setting, outside remediation with educational therapists, and outside medical/therapeutic interventions.  The medical interventions may include nutritional and medical assessments by standard medical doctors, holistic practitioners, homeopathic doctors, and/ or anthroposophic doctors.  Therapeutic interventions may include sensory 




integration therapy, extra lesson, curative eurythmy, vision therapy, psychological counseling, art therapy, and/or music therapy, to name just a few.  

Any teacher, parent, or staff member may request a meeting when they suspect a child may have a learning issue and the learning support process is initiated. Below are some of the steps involved in developing, implementing and evaluating the Individualized Learning Plans:

· Educational assessment to gain more current information regarding students’ learning processing issues and academic levels. 
· Collaborative meetings with teachers and parents to review previous assessments and screenings and to develop an Individualized Learning Support plan.
· Referrals may be given for therapeutic, medical and psycho-educational evaluations as appropriate. We assist the families in obtaining these evaluations through private psychologists, their local school districts, and/or private insurance carriers. Families are responsible for any costs of these outside evaluations or subsequent services.
· Periodic meetings to review student progress. A student’s Individualized Learning Support Plan serves as the guide for accommodations, expectations and services, and is adjusted or revised as necessary.



[bookmark: _Toc182881210]Media Guidelines
Appropriate media use can serve as powerful resources and tools in education, and students best learn to use electronic media as such when they are introduced to them gradually and consciously in the upper grades.  Greenwood School strongly advocates waiting to bring media until early adolescence, after children have developed a rich foundation of experience and a budding capacity for sound judgment, self-regulation, and abstract thinking. Greenwood school promotes these media guidelines to encourage parents to educate themselves about what effects media can have on their children, to become knowledgeable of how these effects change over time according to the developmental age of the child, and to help parents feel empowered to make truly conscious choices about the media they share with their children.

Implementing Media Guidelines at School
	
	Guidelines
	Consequence

	Cell Phones
	Cell phones are not allowed on the campus, nor are cell phones allowed on school-sponsored trips without a teacher’s permission. 

Only under special circumstances may a cell phone be left at the office during the school day to be collected upon dismissal.

If a phone is found on the child’s person or if it rings in the backpack, it will be confiscated. 



	First Offense: The phone will be confiscated for three days and the phone will be returned to the parent (if the 3rd day should fall on a weekend, it will be returned on the following school day)

Second Offense: The phone will be confiscated for seven days and the phone will be returned after a meeting with the Dean or School Director (if the 7th day should fall on a weekend, it will be returned on the following school day)

Third Offense: The phone will be not allowed back at school during the remainder of the school year (it will be confiscated and kept by the school until the end of the school year). 

	Personal Audio
	Personal audio or video devices (such as MP3 players, iPads, PDAs, cameras, computers) are never permitted on Greenwood’s campus or during school activities off-campus. They are not allowed on any school trips without the teacher’s permission.
	Confiscated and returned in the same manner as cell phones.


When determined by a teacher to be appropriate, media may be used at Greenwood School for supervised educational purposes.

Computers or other electronic devices may be used for remedial purposes, or learning support needs of an individual student. Any such accommodations are considered carefully in collaboration with the Learning Support team and are monitored through the student’s Individual Learning Support Plan.

Implementing Media Guidelines Outside of School

It is essential to the successful implementation of the media guidelines that parents guide their children in the appropriate uses of electronic media outside of the school environment. We encourage parents to keep an open dialogue with their children, other class parents, teachers and advisors regarding media. Specifically, parents can speak to teachers—either privately or with other parents in class or other group meetings—about questions and challenges related to media.

The following is designed to answer specific questions parents may have regarding permissible exposure to electronic media. In support of the education Greenwood parents have chosen for their children, the media policy should be followed throughout the year, even when school is not in session.
	
	Background
	Please Adhere to These Guidelines

	Early Childhood and Grades 1-3
	Exposure to electronic media outside the home is sometimes unavoidable but a no-media culture in the home is the goal. Pre-adolescent children are still in a very formative and vulnerable time of development physically, cognitively, and emotionally and media exposure effects children on all these levels.
	1. Little to no exposure to TV or movies.
2. No exposure to video games, computers, or cell phones.
3. Limited, supervised exposure to age-appropriate recorded music and audiobooks.
4. No exposure to radio/CDs, or audiobooks on the way to and from school.

	Grades 4-5
	Exposure to electronic media outside the home is sometimes unavoidable but a no-media culture in the home is still the goal for children in Grades 4 and 5 as they are still in a very vulnerable stage of development. 
	1. Limited, guided exposure to TV or movies. Zero media use on school nights, and not exceeding 1-2 hours total on the weekend.
2. No use of video game devices, computers, or cell phones.
3. Limited, supervised exposure to age-appropriate radio and recorded music and audiobooks.
4. No exposure to radio/CDs, or audiobooks on the way to and from school.

	Grades 6-8
	During grades 6, 7 and 8 it is appropriate for students to have a gradual and guided introduction to the applications and use of media as tools and resources, and entertainment. Parental guidance is essential in setting boundaries on the amount and age-appropriateness of the media exposure. A child’s exposure to media must not work to the detriment of the social and educational climate of the class. 

	1. Limited, guided exposure to TV or movies on weekends and vacations. Zero use of TV on school nights.
2. No use of leisure or recreational use of computers during the school week. Computers may be used as a tool for school research projects or homework during the week as directed by the teacher.
3. Limited use of cell phones (see below)
4. No use of video games
5. Supervised exposure to age-appropriate recorded music



In addition, any exposure should be in keeping with the following:

TELEVISION AND MOVIES: It is important that parents carefully select and monitor any visual and audio media to which their children are exposed. This is helped by not placing TVs in children’s bedrooms. Movies rated R and many PG-13 movies are inappropriate for children in grades 6-8; parents are urged to preview movies to make their own informed judgments. As a courtesy to other families and to nurture a positive social
climate, please check with parents of children who are guests either in your home or on an outing, before exposing children to any visual and audio media.   

VIDEO GAMES: No access to video games, including online game sites is recommended for children through 8th Grade. Video games can be very addictive and can adversely impact students’ work as well as the social life of the class.




MUSIC PLAYERS: Limited use of music players, listened to through docking stations rather than headphones. The use of music players with headphones isolates the listener and has real potential to damage children’s hearing.

CELL PHONES: Students should use cell phones as telephones only, not for Internet access, as cameras, or as gaming or music-playing audio devices. Text messaging has created damaging social situations in many school communities. It is recommended that the text-messaging feature on students’ phones be restricted to emergency situations (and never to be used between schoolmates). It is preferable that if a child has a phone that it is a simple pre-paid phone without internet features. 

COMPUTERS: The use of computers will be introduced in a developmentally appropriate way in the upper grades curriculum at Greenwood, under the guidance of the faculty.  While handwriting and personal exposition will continue to be emphasized in the curriculum, skills in computer/media literacy will gradually be introduced in preparation for high school. These skills include keyboarding, composition, editing, media presentations and conducting internet based research. 

INTERNET ACCESS:  Parental awareness, supervision, and monitoring is essential to guiding a child into healthy use of the internet. Password-protecting computers in the home, locating them in open areas of the home (not in children’s bedrooms), and assisting a child in searching on the internet are some of the important ways to monitor and guide. 

SOCIAL NETWORKING SITES: Social networking sites (current examples of which are “MySpace”, “Facebook”, and “Bebo”) pose a significant and well-documented threat, not only to children’s safety, but also to their ability to interact in socially healthy ways. Having students involved in such sites can negatively impact the social dynamics in a school.

EMAIL, TEXT MESSAGING, INSTANT MESSAGING (IM) AND CHAT ROOMS:  The abstract, rapid, and cursory nature of email and texting works against the fostering of social skills, as well as grammar and composition skills. Chat rooms and instant messaging simulate true human connection, remove the child from direct experience, 
and build a false sense of social context (at best artificial, at worst dangerous) thus weakening our efforts to promote real, meaningful social relationships. Experience shows that use of these technologies as forms of communication between classmates creates serious social problems in the culture of the classroom.

Please speak with your child’s class teacher if you have any questions about the policy or how to successfully implement it in your home. 





Media Guidelines - Purpose and Social Context at Greenwood School

Greenwood School strives to create a learning environment that supports a developmentally guided education of the whole child.  Each child’s capacity for conscious thinking, creative imagination, and positive action is fostered best when children arrive at school each day rested, nourished and ready to work. 

An increasing body of literature shows that today’s fast-paced, media-infused society influences the development of children on many levels: emotional, physical, and on the level of their capacity to create a meaningful connection with others and the world around them.  Brain research tells us that media exposure can result in changes in the actual nerve networking in the brain.  This can affect such things as eye tracking (a necessary skill for successful reading), neurotransmitter levels, and how readily students receive the imaginative pictures, which are foundational for learning at our school.  Premature exposure to media can also affect the health of children’s peer interaction and play.  Young children are particularly vulnerable to the two-dimensional, virtual and fantastical worlds often depicted in visual media. In terms of content, popular media often uses inappropriate language and sarcastic humor, and promotes adolescent sexuality, harsh judgment toward oneself and/or others, violence and consumerism.  

In spite of the pressure from our mainstream culture to present media earlier and earlier to our children, Greenwood parents have found that reducing the influence of media in their home lives has consistently encouraged family members to develop a livelier interest in healthy activities, a more wholesome meal- and bed-time rhythm, and a deeper connection with one another.  The success of our school is determined by our commitment to each other and our determination to reach toward our common goals.  Like ripples in a pond, one family’s choice to allow unhealthy media exposure ultimately affects many.  Willingness to embrace a vision of health and the common good is essential for the success and the well-being of the Greenwood School community. Seek out conversation with faculty and staff, or knowledgeable parents within the parent body, if you need clarification or have any questions regarding the expectations that follow.  

Congratulations on your choice to educate your child at Greenwood School and thank you for your willingness to make changes in your family habits for the sake of your own child’s well-being and that of the school.


Behavior of Concern
Social, Emotional


Meeting with Student(s) Involved and Possible Interventions


Peace Table

No Blame Meeting

Buddy with 7/8th grader(s)

Chores around campus


Behavior of Concern
Academic, Classroom


Observation by Learning Support with any Follow-Up Recomendations


Incident
Breaking of School Rules or Expectations



Meeting with Dean of Education




Classroom or Campus Accomodations Established

Child Study

Individual Learning Plans




Communication with Parents of Child or Children Involved

For severe cases of agressive behavior, the child/children will be sent home and not return until there is a conference with parents.
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